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About Service Learning

Motivated young people who have been prepared for life in the world beyond school are most likely
to succeed when they begin their first jobs or start college. The key to this preparedness is
ensuring that they learn the skills necessary for success in a context that is relevant to them.
Providing such an experience while they are in school can be a challenge.

A service learning project is an opportunity to address this challenge. Students put their life skills
into practice as they work to fulfill a goal that has relevance and meaning to them. Neither the size
nor the scope of the service learning project is critical to its worth—rather, it is the dedication and
commitment that students make to fulfilling the project’s goals that make it successful. The
opportunities in a service learning project for students to apply and practice their communication,
time management, goal setting, and decision making skills are of paramount importance.

Many experts consider adolescence to be the ideal time to foster the desire to help others. During
adolescence, young people tend to be idealistic and think about ways to make a difference in the
world. Developing and carrying out a service learning project satisfies many needs, including the
need to belong, the need to be recognized, the need for diverse experiences with clear boundaries
and structure, and the need for self-exploration. Students who participate in service learning
projects are impacting the world in which they live in a manner of their own choosing. These
students experience the powerful feelings of connectedness and satisfaction that come from
working with others to fill a need in their communities.

Organizing a class of adolescents into a goal-oriented, detail-focused project team may seem like a
daunting task. This module provides a comprehensive plan for developing a successful service
learning project. It outlines the steps, lists the materials and tools, and offers suggestions and
resources that will help you engage your students in a meaningful project.

We suggest that you read the entire module and all the lessons before you start this project in your
classroom. Do some preliminary planning. Discuss what you have read and what you plan to do
with others in your school. By doing these things, you will give yourself the firm foundation you
need to launch your service learning project.

Service Learning: A Closer Look

Defining “ Service Learning”

Service learning is an educational process through which students learn by participating in a project
that meets a need in their communities. It should be integrated into and enhanced by specific
academic courses within your school’s curriculum. In a service learning project, academic skills are
applied to meet a community need. “Service” and “learning” are complementary—the service
aspect makes the learning relevant to students’ lives and increases student motivation.
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Service Learning vs. Community Service

Many students equate service learning with community service. The commonalities between the
two start and end with the word “service.” The major distinction between the two is that service
learning is facilitated by a teacher and carried out by students who are actively learning; the
learning and the service are equally important. Community service is carried out by a group of
people who are contributing to the improvement of their surroundings. Clarifying the two terms for
your students will allow them to gain an appreciation for service learning and to recognize how this
project will allow them to apply the skills they are learning in school.

The Benefits of Service Learning

Students, schools, and communities all benefit from service learning projects. The table on page 3
lists a few of those benefits. Throughout the service learning experience, you and your students will
discover many more benefits than those listed.

Scheduling

A service learning project is completed through a three-step process:

1. Planning and preparation
2. Action
3. Reflection

It is a simple design that’s fairly easy to execute, particularly if you choose the method of
scheduling that works best for you and your students. Two scheduling possibilities are outlined
below.

Weaving a Service Learning Project into the Overcoming Obstacles Curriculum

The service learning project is designed to integrate with the Overcoming Obstacles curriculum.
The project enables students to apply and demonstrate the skills taught in the various modules and
lessons. In this way, Overcoming Obstacles becomes a project based curriculum in which the skills
taught are immediately applied to an experience outside of school, resulting in more effective
learning, a better understanding, and an internalization of the skills.

In weaving the service learning project into the course, it is preferable that the project’s topic be
identified early. This requires a certain degree of initial interest and commitment from your students.
Some classes become a cohesive group from the onset, and the necessary level of commitment
naturally results. In other cases, it takes more time. Don’t worry and don’t force it—if you're
weaving the service learning project into the curriculum, your commitment, momentum, and
enthusiasm will carry you through until the group becomes cohesive and develops interest in the
project.
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BENEFITS OF A SERVICE LEARNING PROJECT
Students

e Students form or strengthen connections to their communities.
e Students learn tolerance by working with different people, organizations, or causes.

e Students practice teamwork by joining efforts with others to create a positive impact on their
communities.

e Students apply their academic knowledge and skills to the project; these skills become
increasingly relevant to their lives, making school more exciting.

Community

e The community develops a sense of pride in students involved in the project.

e Community members, who may not have the opportunity otherwise, experience positive
interaction with young people.

e The community sees that the school uses resources effectively.
Schools

e When a school supports the efforts of the community, it will experience an improvement in
community relations.

e Service learning empowers and motivates students to make a positive impact in their schools.

e Teachers who strive to make education relevant to students’ lives and assist them in positively
impacting their communities foster a better rapport with their students.

Concluding the Overcoming Obstacles Curriculum with a Service Learning Project

The service learning project complements the Overcoming Obstacles curriculum, as students must
apply the skills they’'ve learned during the course. This scheduling method can be useful if your
students need a more substantial amount of time to develop a group identity or to become
comfortable with the Overcoming Obstacles classroom environment.

The Bottom Line in Scheduling

Whether your class undertakes the service learning project simultaneously with or at the conclusion
of the course, the steps of the process outlined throughout this module are the same. Choose the
schedule that allows your students to benefit the most from the service learning experience.
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Organizing the Work

Just as you have some flexibility in scheduling the project, there are options for organizing students
to carry out the work. Consider your students as individuals and as a group, and choose the
method of organization that works best for your class.

Whole-Class Project

Enlisting the entire class to work on one big project can foster a strong sense of teamwork and
commitment in a classroom. Whole-class projects may be larger in scope than projects in which
students work individually or in small groups.

The most effective way to organize a whole-class project is to encourage students to form small
groups, each of which is responsible for one aspect of the project. This encourages interaction
between students who may not normally work together without causing them to feel that they are
being separated from their friends. Many teachers find it easier to track the details for one big
project than for a variety of individual or small-group projects.

Whole-class projects have a way of internally addressing the issue of individual responsibility. While
each small group is responsible for one aspect of the project, each student is accountable to the
larger group, which is depending on the completion of the smaller tasks. This helps to keep
commitment and interest high even when students are encountering obstacles. The tracking sheet
introduced in this section demonstrates the “paper trail” that each student will create in order to
detail their work. This system of documentation allows students to assume appropriate
responsibility for the completion of the project.

Small-Group or Partner Projects

Encouraging partners or small groups of students to work on different projects is an excellent way
to address differing student interests. If students cannot agree on a whole-class project, small-
group projects can mean the difference between commitment and resentment.

However, small-group projects usually necessitate limiting the scope of each one. Tracking the
progress of many small-group projects can be difficult for the teacher because more projects mean
more details. It is also important to consider that smallgroup projects will not generate a sense of
teamwork within the whole class.

On the other hand, strong facilitation and thorough preparation can result in groups that compare
notes and work collaboratively to help one another address issues and pitfalls as they arise.

Individual Projects
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Individual student projects may arise out of a student’s journal writings or meetings with a teacherin
which the student expresses a commitment to a particular project topic. An individual project canbe
especially empowering for students who feel that one person can't make a difference. It canfoster
an increased sense of responsibility and commitment to a goal.

The drawbacks of individual projects are essentially the same as those outlined for small-group
projects: limited scope and limited opportunities to practice teamwork skills. While this can actually
make it easier for you to assess the projects, tracking the details may be difficult.

Time and Resource Management—The Paper Tralil

Setting up record-keeping systems before the planning stages begin is crucial. In a process that
has many steps, having good records of what's been done, by whom, and when will help you and
your students to feel more in control and more relaxed.

Included in this module are activity sheets that you can use to create your “paper trail.”
Descriptions of each are below.

The Contract

Formalizing students’ participation in the project with a written contract is a proactive way to ensure
that they will be seriously engaged in the process. While the project should be fun and interesting,
it is also a serious undertaking. A service learning project is reciprocal, meaning that people are
expecting the students to follow through on the service that they’ve agreed to provide. In that
respect, it's like a job (a parallel you may wish to highlight); when people agree to provide a
service, they often formalize that agreement with a written contract.

A sample contract is provided in this module, but the contract that you use must be pertinent to
your students’ projects. One way to ensure relevance is to guide students to write their own
contracts. Most importantly, the contract should state the students’ agreement to undertake the
project seriously, to meet commitments fully and on time, and to see the project through to its
completion. Contracts should be signed by students, by you, and by another student acting as a
“witness.” File one copy of the signed contract and give another copy to the student who signed it.

Time Management

A blank tracking sheet is included with this module. This sheet will allow you and your students to
stay organized, keep track of the work that's been done and that needs to be done, and adhere to
a schedule. In addition, this tracking sheet will help students to practice crucial time-management
skills, such as keeping a personal schedule and accounting for their work. The sheet should also
help you to easily evaluate your students’ work throughout the process instead of assessing them
only at the project's completion. After all, the process is as important as the result—during the
planning of the project, students must regularly demonstrate the life and job skills that they've
learned throughout the Overcoming Obstacles lessons.
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There are several options that exist for tracking students’ progress. Project journals may be used,
for example. Weekly progress reports can also be used in conjunction with the tracking sheet; the
reports may also eliminate the need for the sheet. Whether you choose to use a tracking sheet or
not, students should be reminded of how to create and use a to-do list in order to complete tasks.

Planning—A Guide and Checklist

The remainder of this module details the steps to facilitating a service learning project. It includes
lessons that you can use to help your students complete these steps. It also includes activity
sheets that you can copy and distribute to aid students with completing the project.

As mentioned previously, the goal of this module is to provide you with a step-by-step guide to
navigating the service learning project process. We have created a checklist/guide that corresponds
to each step outlined in the module. Although it does not offer the detail and resources that you'll
find within the module, it is a useful tool for charting your class’s progress and judging where you
are—and where you are headed next—in the service learning process. We've designed the
checklist so that it can be photocopied and slipped into your plan book or hung on a bulletin board
near your desk.
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Choosing a Topic

It is crucial for students to feel that the project is relevant to them. This fact should determine how
the class is organized for the project and how the project topic is chosen. Be sure to consult school
and district policies regarding projects, field trips, and student service activities—they may be
relevant to the feasibility of certain projects.

This section describes methods for choosing a project topic, along with the pros and cons of each
method.

Teacher-Generated Topics

If you know that you'll be facing especially stringent limitations on time and/or resources, generating
a list of preapproved topics is one way to ensure that students are able to complete their projects.
Offering possible ideas can also be used to inspire your group to create a list of its own.

If your class’s service learning project is to be chosen from a list of topics that you generate, it is
necessary that you do research. Look over the list of suggested topics on the next page, speak to
other teachers, or contact local volunteer organizations for information on projects that other
student groups have taken on. Before adding a topic to the list, consider your time and resource
limitations, and determine whether a project is within the scope of those limitations.

District-Generated Topics

Some school districts consider service learning projects to be a part of their curricular (or
extracurricular) goals. In some cases, this translates to plans, resources, and support that are
already in place. There may be a list of potential projects that has been established and approved
at the district level.

Though it's important to be attuned to students’ choices, if plans and support are in place for a
district-selected project, use them. There are ways of creatively introducing a preapproved project
that will leave students feeling empowered and committed to the process (e.g., bring in a video clip
that supports the need for a project to address a certain issue, play topic “Jeopardy” to reveal
preapproved projects, record a plea for support). District personnel may be willing to speak to your
students about the importance of the project they are undertaking and offer them encouragement.

Student-Generated Topics

Though this process requires a fairly well-developed level of communication among students, a
student-generated project topic is ideal. When students choose to take on a project of their own
creation, a strong sense of ownership is fostered, leading to greater student commitment to the
project.
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Because the best scenario includes students generating a list of project topics that interest them
and then choosing the one(s) in which they’re most interested, the success of this approach also
depends on the initial commitment of students to take the process of generating and choosingtopics
seriously. If this is a potential issue in your classroom, bear in mind that student-chosenprojects are
the most empowering and successful, even if the choices themselves are generated by another
method.

| Proj eC'[ Exam pIeS

Encouraging your students to work on a service learning project of their own choosing is the best
way to ensure that the project is relevant to them.

Some examples could be:

Students collect toys for foster children.

Students raise money for a non-profit organisation
Students clean up local parks.

Students create greeting cards for children in the hospital.
Students perform a play for senior citizens.

agRrwbdPE

Methods for Eliciting Student-Generated Topics

A topic may be generated as a result of a catalytic event that takes place in the school or in the
community, or an issue may emerge from an intense class discussion. Sometimes, the class must
engage in a deliberate process in order to generate an appropriate project topic. The following are
strategies to help students consider potential service learning project topics and methods to help
you implement these strategies in your classroom.

Motivation through Inspiration

The work of others who have done service learning projects can provide you with a variety of
resources to help the class generate topics.

To introduce your students to potential service learning projects, use articles, videos, and guest
speakers who can share their community service experiences. Look for information on projects
completed by public figures, including athletes and entertainers. Showing students what others
have accomplished can inspire and enable them to generate at least one project idea that they’d be
interested in trying themselves.

Research information about local organisations and events that align with service learning projects.

Tackling the Tough Questions
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Many of your students may never have been asked to offer their opinions on their school, their
communities, or the portrayal of young people in the popular media. Pose questions such as the
following to your students in order to generate discussions about these topics:

What do you think are the “hot” issues in your community and in your school?

What things do you wish were different in your community and in your school?

How do you think people perceive your community and your school?

How do you want people to perceive your community and your school?

How do you think most people perceive adolescents? Do you think that their perceptions are
accurate?

e \What would you change about the way you, as young people, are perceived?

During this discussion, focus on the issues instead of jumping straight to identifying a topic. Giving
your students time to discuss what they think is happening in the world will assist you in your
efforts to excite them about the ensuing project.

The following is an example of how this discussion might play out in the classroom:

e What are the “hot” issues in your community? (Students might respond: people don’t get along or
don't like to come to our town.)

e More specifically, who doesn’t get along? (Students might mention people from different
generations or different ethnicities.)

e How can we address this? (Students might respond: break down stereotypes, improve
communication.)

e What are some ways that we can break down stereotypes? (Students might respond: visit a local
senior citizens center, arrange a multicultural event.)

e Which senior centers can we visit?
e Which of these is easiest to get to?

e Are they willing to work with us? How can we find out?

The result of this discussion will essentially be a list of issues that concern your students. Once
these issues are identified, it's time to move from the general to the specific, to consider each issue
and the options that exist, and to address the issues within your community. Ask the class to
gather information on the options, whom they can work with, where they can go, and what they can
do to address these issues.
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At the end of this process, you'll have a detailed list of service learning project options generatedby
the brainstorming session or by examining what others have done. Over the course of the
discussion, it may have become clear that interest in some topics was low. Perhaps one project
naturally emerged as your students’ first choice. Maybe there are a variety of viable options, in
which case it's time to make some decisions.

Choosing a Project Topic

The decision making process will go smoothly if you establish some rules that will govern it. For
example, consider whether the decision will be made by consensus or by majority rule. If you
choose to employ the latter, discuss the importance of students’ commitment to whatever project is
chosen, even if the topic isn’'t the one for which they most strongly advocated.

You may also use a combination of the majority rule and consensus methods: first narrow the
project topic options with a consensus vote, then take a vote by majority rule to determine the final
topic.

As the decision making process evolves, consider the grouping and organization options that were
outlined in section 1 of this module. For example, if it seems as though choosing one project is
becoming too divisive to ensure a successful outcome, you may wish to consider organizing
students into two different groups focused on two different projects.

Establishing Groups

By now, your students have chosen to work as a whole group on one project, in small groups on
different projects, or individually on different projects. If the decision making process dictated the
formation of project groups or individual projects, move on to the contract stage. If your whole class
will work on the same project, work with your students to form the small groups that will
concentrate on planning different aspects of the project.

Groups can be formed in a variety of ways:
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e Random: Assign students to groups based on birthday month, names that fall between two letters
of the alphabet, who is wearing a certain color—anything that randomly assigns students to a
particular group. Though students may balk at being separated from their friends, this method
ensures that students are working with others with whom they may not normally interact.

e Assigned: Assign particular students to particular groups. This gives you a chance to consider
students’ various strengths and weaknesses, and to group students who you believe may work
well together and will learn well from one another. However, assigned groups may breed a sense
of injustice among students who want to work specifically with their friends.

o Self-selected: Allow students to form their own groups. Generally the most popular choice among
young people, this method of organization can alleviate feelings of discomfort that some students
feel when working with classmates whom they don’t know. However, this option can breed or
enhance a sense of cliquishness among students who have fewer friends. You may wish to allow
students the opportunity to go by their task preferences when they choose their groups. This may
reduce the likelihood that students will form groups composed only of friends.

Consider your particular students and the dynamics of your class, and choose the grouping method
that you believe will lead to the most successful overall experience for your students. Whatever
method you choose, encourage each group to create rules and to discuss expectations of
members’ participation, division of work, commitment, and the like. Formalize these discussions in
the student contracts.

After students have chosen a topic and formed groups, have them create and sign project contracts.
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] The Importance Of a We”-Crafted Plan

The service learning project is designed to be a vehicle for students to apply what they’ve learned
and to have a positive, community-centered experience. It's the process—the opportunity to
prepare for the project and the desire to make a contribution to the community—that's most
important. If your students are able to practice and implement what they’ve learned in your
classroom, then the service learning project is a success.

Creating an action plan is a crucial step of the service learning project process. The plan has
several purposes:

e Outline exactly which resources are available and which must be acquired for the project
e Provide a schedule and a time line

e Encourage critical examination of the project’s scope in light of the resources available

The creation of an action plan by students is primarily an exercise in goal setting, decision making,
problem solving, and communication skills, as well as an opportunity to practice effective writing.
The finished action plan will serve as students’ ongoing guide to project completion, providing a
framework for where they’re going and a map for how they plan to get there. It should clearly
outline the materials, people, and tasks that will comprise the project, as well as a time line that
indicates what will happen and when.

Take the time to ensure that your students recognize the relevance of the action plan to more than
just the project at hand. Explain that any well-prepared project or task, including those that occur in
the workplace, has an action plan that participants can follow and refer to. (An example might be
the lesson plans that you, as an educator, prepare and follow.) Just like in the workplace, this
project will need to be reviewed and approved by the people who manage the school and are
responsible for the students (e.g., principals, administrators, teachers).

Creating an action plan primarily involves considering the following questions: Who? What? When?
Where? Why? How? Gathering the information that answers these questions and organizing that
information in a written document are the steps to creating an action plan. This section of the
module outlines the parts of the plan and what questions each part should address. It also
suggests a variety of methods for finding the answers.

Don't limit the questions to those suggested here. Use the module only as a guide and encourage
your students to delve deeper into the details of their project, to ask additional questions, and to
consider the project’s specific needs. As a general rule, if an issue is under consideration by the
project planners, it should be addressed somewhere in the action plan.
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The Parts of a Plan

Steps to Be Taken

A well-crafted plan should answer the following questions: What is the goal of the project? What
will happen during the project? What steps led up to the project? What are the stepping stones to
reaching the goal?

Students create a working list of steps by working backward. You and your students should create
a mental picture of the ideal project and how it will look at completion. Using this mental picture,
determine the following:

e Who is involved?
e What are they doing?
e Are they using any particular materials?

e What kinds of facilities are at their disposal?

Work backward to determine how each of the elements that are in the mental picture must be
contacted and secured.

Students should also create a series of lists onto which they will record their work. The lists can be
entitled “People,” “Materials,” and “Activities.” (See examples in section 4.) Alternatively, each list
might be titled with the description of an activity and contain information on the people needed, the
materials that must be secured, and the tasks that must be completed in order to perform the
activity. Explain that these lists can be running lists to which items are added or taken away as the
discussion and the action plan become more detailed.

Materials

Every project requires materials. Students who decide to clean up a local park will need to identify
and gather the tools necessary for cleaning. Students who decide to launch a letter-writing
campaign to support an issue will need to gather writing materials. It is important to create a list
that covers all possible needs; students may decide later that certain materials are not necessary,
but suggest that they err on the side of caution. It is discouraging and frustrating not to have an
item when it is needed.

As discussed above, a materials list may stand alone or be integrated into the description of each
project activity. In addition, encourage students to consider what they will need to do in order to
gather the materials for the project—gathering materials might require obtaining postage, a
telephone, paper, and envelopes. If publicizing the project is a priority, remind students to consider
the materials that they will need in order to inform others of their project (e.g., paper, poster board,
printers).
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Encourage students to revisit the steps they need to take and carefully check the materials list
against each step.

If your school has a website, speak with the site’s administrator about publicizing and requesting
help and support for your class’s project on the website. If possible, have students design portions
of the project’s web advertisements. You might also encourage students to code the
advertisements themselves and submit them to the administrator for approval—many students who
are interested in technology careers are eager for projects that will allow them to build their web-
design portfolios.

Necessary Approvals

Because the project will most likely require time, resources, and activities that are not part of the
typical school day, it's important to inform those in charge. Students should submit their plans and
get official approval for the project if approval is required. Consider the following:

e \Who needs to know that your students are doing a service learning project? How do you need to
inform them? Are there special forms to be completed? Whose signatures are required?

e Does the project require the approval of the principal, the superintendent, and/or any local
government agencies (particularly if you plan to clean up a local park or beach)?

e Do parents need to be notified? If so, how and when?

e Will the project require the teacher to be away from the school for a day? Will a substitute need
to be found for that day? If so, what needs to be done in order to hire the substitute?

Encourage students to revisit the steps they need to take and their materials lists, and list items
such as field trips or telephone access that may also require specific approvals.

Time and People Resources

Although tangible materials and approvals are necessary for a project, the skills and time
commitments of participants are in many ways a project’s most valuable resources. Urge students
to consider the following as they work to identify how much time and which people the project will
require:
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e \Whose time will be needed? When? For how long? Remind students to consider your time and
whether you will be needed outside of class.

e Are certain resources available only at certain times? For example, can calls related to theproject
be made only at certain times from a certain telephone?

e Will all students be able to give the time required for their schoolwork and still be able tocomplete
the project as scheduled?

e How many people must participate in the actual execution of the project? Is everyone in the class
needed? Do they need to recruit additional people?

e What roles are students interested in taking on? How do they wish to organize themselves? Do
they need team leaders, task managers, communications specialists, and so on? What are the
descriptions for each of these jobs?

e Who can teach students about the facts/rules they should keep in mind for their particular project
(e.q., special considerations for working with senior citizens, health considerations when cleaning
a park, things to know about working with younger students)?

e Will students be working with an outside group or agency to complete the project? What are the
limitations for the agency’s time and people resources?

Encourage collaboration with other groups or agencies whose experience and resources will help
students to better implement their projects. In addition to providing a great opportunity to practice
teamwork and communication skills, working with other groups means further exposure to the world
outside of school, to new career options, and to potential role models. If students choose to
complete the project in cooperation with another group, urge them to consider the who, what, why,
when, where, and how details of this collaboration:

e What organization will the group contact?

Who will contact the organization?

When does the organization need to be contacted?

How should that organization be contacted? What should be said?

What exactly will the organization’s role be?

Consider creating a contract with any outside organizations to formalize their commitment and
demonstrate how serious students are about this project.
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] Student—Needs Assessment

The service learning project is primarily an opportunity for your students to practice their life skills.In
particular, on-the-job and communication skills may need to be reviewed in relation to project
planning. You may want students to practice these skills before they need to use them. Questionsto
consider include the following:

e Will students need to make phone calls to businesses, organizations, or agencies? Will they need
to write business letters?

e Are there any physical or academic skills that your students must develop in order to complete
the project? For example, if they have chosen to record books for the blind, it's important that
they are skilled at reading aloud.

e If your students are not versed in the skills needed, how can you address this? What's the most
efficient way to help them develop their skills?

The Necessary Research

The purpose of research in the context of a service learning project is twofold. First, students will
gather information to support the need for the project and search for answers to questions
regarding the necessary steps, materials, approvals, skills, and time required to complete the
project. The amount of information that’'s needed to create the plan may seem overwhelming, but it
is available. Identifying that information will be fairly easy because you and your students have
taken the time to assess the project needs and know what to look for.

Second, many professional and academic situations require students to effectively gather
information, a skill that’s also required to make good decisions. This is an excellent opportunity for
students to hone their information-gathering skills and to use what they learn in order to make
decisions about the project.

Help students organize their research efforts so that work is not duplicated among groups of
students. The following are strategies for organizing students’ research efforts:
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¢ Divide the class into small groups. Each group is responsible for finding answers to all of the
guestions posed, but each will use a different research method.

e Invite individuals to choose a research method they are interested in utilizing, allowing no more
than four or five students to choose any one method. Remind students that one method may
seem more interesting than another, but it may be more difficult to access (e.g., in-person
interviews). Each student is then responsible for researching all of the questions posed, using the
method of research they have chosen.

¢ Divide the class into small groups, and assign each group a few of the questions posed.
Encourage each group to use all of the research methods at their disposal.

Consider both the strengths and weaknesses of your students, and the other methods by which the
project is being organized. The way you choose to organize research efforts should reflect your
students’ current level of commitment to the project. You can gauge that level of commitment by
asking yourself questions such as the following:

e Does every aspect of the project seem to be centered around group work? Do students need an
opportunity to conduct research individually for grading purposes or for skill development?

e Are small groups experiencing personality conflicts? Could research be used as an opportunity to
have students work in different groups than those in which they’ll be working for the duration of
the project, thus restoring commitment to the larger group?

e Can students working on several small-group projects combine their research efforts on any
common issues in order to develop a sense of class unity? (For example, two groups working on
projects focused on elementary school students may wish to combine their research efforts on
the stages of child development.)

Many resources are available to help students find the information that they are looking for. The
following are some suggested methods that should be available to your students.

Guest Speakers/Interviews

When possible, accessing a primary source is the best way to get information. Primary sources
include people who have personally participated in other service learning projects, people who work
at the organization to which students are offering service, or people who have had similar
experiences. Learning about the process that others have used to develop service learning or
community service projects can be very b